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Abstract 
Clinic field experience provides the opportunities to nursing students to combine cognitive, psychomotor and affective skills, and
problem-solving abilities.This study was definitively conducted to determine the opinions of nursing students regarding clinical
practice guide.The universe and sampling of the study were made up of 79 students who were taking the Surgical Nursing 
Course.At the end of clinical practice,the students’opinions regarding the guide were evaluated by using a questionnaire. Students
stated that the guide, was contribute learning of practices applied in the clinics (28,4%), allowed to complete their deficient
applications (25,7%) and didn’t encounter with difficulties while using it (45.9 %).
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1. Introduction 
Clinical practice is a major component of nursing education and has been acknowledged as central to nursing 
education (Lee, 1996). It should aim at developing students' critical thinking and analysis skills, competence in 
psychomotor, communication, and time management skills, and to increase self-confidence in their ability to 
perform as nurses (Grealish & Carroll, 1998). 
Nurse education requires the combination of both theory and practice; the integration of these components 
necessitates the involvement of effective psychomotor and cognitive skills (Morgan, 2006). However, Hennman and 
Cunningham (2005) recognize that there is still a significant gulf between the theoretical component taught in the 
classroom and the complex realities of clinical practice. While nurse education has traditionally relied upon clinical 
placements to allow nursing students the hands-on skills experience that is not possible to teach in a classroom 
setting, this is becoming increasingly difficult, with limited resources and issues of patient safety to consider. 
According to Napthine (1996), the quality of students’ clinical experience is an important determining factor in the 
quality of nursing education.
In Turkey, the nursing programme bears some similarities to the nursing education programmes worldwide. The 
Turkish nursing education programme lasts 4 years and leads to a bachelor degree in nursing. Nursing students starts 
clinical training from the second semester. Lack of the number of teaching staff in the nursing departments of the 
universities, excessed number of students per teaching staff in the clinical practice, insufficient and small number of 
clinical practice fields and utilize of student nurses as a 'labor' in the clinical areas are negative affecting clinical 
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education in Turkey (Bahçecik and Alpar, 2009; Elcigil and SarÕ, 2007; Ülker et al, 2001). Therefore nursing 
students, although are learned theoretically all skills during education period, are graduated without enough 
experience and insufficiency of practices.
“Don’t know what to do” and “insuficient knowledge” are the most important situations that cause stress for 
students in the filed of clinic practice (Löfmark and Wikblad, 2001; Sharif and Masoumi, 2005). Löfmark and 
Wikblad (2001) were specified that lack of guidelines for nursing practice is the obstructive factor for students 
learning. Second-year students in the our nursing department, were pointed out that they have a problem to apply all 
these skills. They stated that they want to learn and practice all of nursing skills, but couldn’t practice all of them 
besides not knowing exactly what to do during their clinical practice in Surgical Nursing Course. Hence the students 
were pointed that the guide which including all nursing skills would be useful in their clinical instruction. Clarifying 
the expected behaviors from students in the clinical field will be efficient to create more effective clinical field. 
This study was definitively conducted to determine the opinions of nursing students regarding clinical practice 
guide. Thus, it helps to determine weaknesses of students and contributes to development of desirable professional 
skills. 
2. Method 
The study was carried out at a Turkish University Faculty of Health Science Nursing Department in the academic 
year of 2008 and 2009.The universe and sampling of the study were made up of 86 students who were taking the 
Surgical Nursing Course during the spring semester of academic year 2008 -2009. The study was completed with 79 
students due 7 of the students dropped the class. 
Nursing students’ practices in clinics are planned in accordance with the goals of the curriculum determined 
according to nursing philosophy and nursing roles. Lecturers of Surgical Nursing Course developed a clinic practice 
guide including expected all nursing skills from second year nursing students. This prepared guide was gave to the 
students at the beginning of clinical practice and asked to mark their applied or observed practices on the guide, and 
requested to use it as a device for their self-assessment during their clinic practice. Nursing skills which are marked 
on the guide by the students, did not affect their clinical assessment. 
At the end of clinical practice, the students’ opinions regarding the guide were evaluated by using a 
questionnaire. The questionnaire included two questions related to the students’ identifying characteristics, and five 
open-ended questions concerning their opinions (contributions of the guide to clinical instruction and self-
assessments, difficulties encountered while using clinical practice guide, the limits and suggestions about the guide) 
regarding clinical practice guide. The students’ response rate to the questionnaire was 93,7% (n=74). The data 
obtained from the study were analyzed with the SPSS for Windows 11.0 program. Statistical data analyses were 
based on percentages. The study was approved by the Faculty of Health Science Nursing Department.
3. Results (Findings) 
All of the participant students are between 20-25 years, and also 93.2% of them are taken first time the Surgical 
Nursing Course.  
As seen on the Table 1, students pointed out that the clinical practice quide was beneficial. Students stated that 
the guide, was contributed learning of practices applied in the clinics (28.4%), allowed to complete their deficient 
applications (25.7%), helped them to see applications which they made (13.5%), guided students in the clinic 
(12.2%), helped them to evaluate themselves (10.8%) and observed/made applications which they hadn’t see before 
(6.8%) (See Table 1). 
Table 1.  The benefits of clinical practice guide
The benefits of clinical practice guide Frequency 
I learned clinical applications.  21 (28.4 %) 
It allowed to complete my deficient applications. 19 (25.7 %)            
It helped me to see applications which I made.  10 (13.5 %)              
It guided me.    9 (12.2 %)                  
It helped me to evaluate myself.    8 (10.8 %)          
I observed/made applications which I have not see before.      5 (6.8 %)              
It helped me to learn time management in the clinic.    1 (1.3 %)        
It gave me possibility to apply my knowledge.   1 (1.3 %)                       
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Majority of the students did not encounter with difficulties while using the guide (45.9%). However some 
students stated some difficulties encountered while using clinical practice guide. They pointed that they couldn’t 
apply some applications pointed in the guide in some clinics (20.3 %), there was not any section about explaining 
application in the guide (16.2%) and because of the excess number of students they could not apply applications in 
adequate frequancy (9.5%) (See Table 2). 
Table 2. Difficulties Encountered While Using Clinical Practice Guide
Difficulties Encountered While Using Clinical Practice Guide Frequency 
I didn’t encounter with difficulties while using the guide.  34 (45.9 %) 
I couldn’t apply some applications pointed in the guide in some clinics.  15 (20.3 %)  
There was not any section about explaining application in the guide. 12 (16.2 %)  
Because of the excess number of students, I could not apply applications in 
adequate frequancy. 
 7 (9.5 %)  
The guide was not specific for each clinic.   2 (2.7 %)  
Students who participated in the study pointed that with the aid of the guide, they saw their deficiencies (27.0%), 
they saw applications which they apply (24.3%), and found an opportunity to assess themselves (20,3%). And also 
usage of the guide increased their self-confidence (12.2%) (See Table 3).  
Table 3. The contributions of clinical practice guide on self-assessment 
The contributions on the self-assessment Frequency 
I saw my deficiencies in application with the aid of guide.  20 (27.0 %)  
I saw applications which I apply with the aid of guide.  18 (24.3 %)  
I found an opportunity to assess myself.  15 (20.3 %)  
My own confidence increased.    9 (12.2 %)  
It made possible to apply practices which I never done before.    7 (9.5 %)  
Half (52.7%) of the students participating in the study stated that the guide hasn’t got any limitations. Some of 
students (9.5%), who are given advises regarding the guide, gave recommendations about classifying nursing skills 
according to clinics.
4. Discussion 
Students are confronted with real cases during clinical practices and become prepared for their new role as a 
nurse. If those practices are structured well, they can help to bridge the gap between theoretical courses and practice 
(Chapman and Orb, 2000; Heslop et al, 2001; Andrews and Roberts, 2003; Sharif and Masoumi, 2005). 
 Students spend most of their clinical time doing routine tasks repeatedly, which does not contribute significantly 
to new learning nor the development of clinical judgment. The aim of the clinical education is not that. Besides 
routin practices during clinical education, students ought to gain the skills necessary for their own development.
Clinical education should be based on the outcomes of practice. Firstly, students need to instruct about expected 
skills from them. Educators need to identify the knowledge, skills, and attitudes taht are most essential for students 
to learn (Gaberson and Oermann 2007). 
Clinical Practice Guidelines are able to revisit knowledge and identify new developmental activities and 
opportunities to acquire new professional knowledge. In our study, students generally pointed that, the guide 
assisted them, noticed their own deficiencies and increased their self-confidence while they undertaking active role 
in clinical practice. Especially students’ self-evaluation provides opportunity to gain recent knowledge. Additionally 
notice of students about what to do in clinical field helps to decrease level of stress. Besides general skills getting in 
nursing education, also there may be specific skills of clinical field. It is clearly that giving information to students 
prior to clinical practice about expected skills special for surgical, pediatric and mental health clinics is important for 
quality of clinical education. 
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5. Conclusion and Recommendation 
Clinical practices are the basic and important part of nursing education. In the first step of the clinical practices, 
students learn nursing skills and prepare to put them into practice. The aim of the clinical practices was to equip 
students with qualities and qualifications of a graduate nurse. “Clinical Practice Guide”, which are developed in the 
scope of Surgical Nursing Course, help the students to observe their nursing skills and effect positive their practices. 
Developing “Clinical Practice Guide” special to the clinical fields will be effective to increase students’ 
performance.
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